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ABSTRACT: The guided inquiry approach is an inquiry activity where
problems and various questions are raised by the teacher while the student
needs to initiate the findings of the item. Therefore, the purpose of this study
is to know the level of knowledge and skill of managing the Islamic
Education teacher towards the implementation of guided inquiry approach
based on Aqidah in high school. Also, this study also identifies the
relationship between the two aspects. The methodology of this study is
quantitative in the survey of 108 Islamic Education teachers. The
descriptive analysis was carried out that both elements of knowledge and
skills in managing teachers were at high levels. Spearman's correlation
inference analysis also found that the strength of the relation between the
two aspects was at a moderate positive level. Furthermore, the implication
of the study found that teachers need to emphasize specifically on issues of
knowledge and skills in managing the implementation of guided inquiry
approaches so that they can have a positive and effective impact on students
such as helping students to understand the content of the lesson in better,
encourage critical cultural cognitive processes of critical thinking as well
as reinforcing aqidah in the students who are increasingly worrying about
the day.
Pendekatan inkuiri terbimbing adalah kegiatan inkuiri di mana masalah dan
berbagai pertanyaan diajukan oleh guru sementara siswa perlu
memprakarsai temuan item. Oleh karena itu, tujuan dari penelitian ini
adalah untuk mengetahui tingkat pengetahuan dan keterampilan mengelola
guru Pendidikan Agama Islam terhadap penerapan pendekatan inkuiri
terbimbing berdasarkan Aqidah di Sekolah Menengah. Selain itu, penelitian
ini juga mengidentifikasi hubungan antara dua aspek. Metodologi penelitian
ini adalah kuantitatif dalam survei terhadap 108 guru Pendidikan Agama
Islam. Analisis deskriptif dilakukan bahwa kedua elemen pengetahuan dan
keterampilan dalam mengelola guru berada pada tingkat tinggi. Analisis
inferensi korelasi spearman juga menemukan bahwa kekuatan hubungan
antara kedua aspek tersebut berada pada tingkat positif sedang. Implikasi
dari penelitian guru perlu menekankan secara khusus pada masalah
pengetahuan dan keterampilan dalam implementasi pendekatan inkuiri
terbimbing sehingga mereka dapat memiliki dampak positif dan efektif pada
siswa seperti membantu siswa untuk memahami isi pelajaran agar lebih
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baik, mendorong proses kognitif dan budaya berpikir kritis serta
memperkuat aqidah para siswa yang semakin mengkhawatirkan.
Keywords: Knowledge, Management Skills, Guided Inquiry Approaches,
Aqidah.
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I.

INTRODUCTION
In this 21st century, most of the student-centred learning approach should be
appropriate according to the progress and development of modern technology.
According to Awg Kasmurie (2011) and the Sapie et al. (2016), one of the approaches
is an inquiry approach that not only gives a boost and intellectual success to students,
in fact, it attracts student, potentially contributing to the force critical and creative
thinking and encourage them to improve communication skills.
For the school level, the appropriate approach of inquiry is practised in teaching and
learning is a guided inquiry approach. This approach is a learning process in which the
teacher serves as a facilitator and provides some essential elements such as asking the
question first to the students. Meanwhile, the students are looking for answers to the
questions and generalising them (Mohd Ismail e tall 2012; Dwi Susanti 2014).
Therefore, the chapter of Aqidah as one of the main parts of Islamic Education subjects
is very suitable to use this approach as it not only helps students to understand the
concept or knowledge learned but also enhances the appreciation of spiritual values and
reinforce the student's faith (Ismail, 2001); (Jauhari, 2017).
However, Islamic Education subject teachers are still less applying the guided inquiry
approach in teaching and learning (Kasmurie, 2011). This is further explained by
Dobbins (2009) and Dayang Aidah (2015) that most teachers are less likely to apply
guided inquiry approaches due to some things such as difficulty and time constraints in
the exhaustion of solid syllabus, enormous energy consumption, the burden of teachers
with examination-oriented curriculum etc (Ikhwan, 2013); (Jaelani, 2018).
Additionally, literature review was focused on the effectiveness of students rather than
teachers as well as studying more on Science, Mathematics and History subjects than
Islamic Education. Looking for the literature review in terms of knowledge and skills
to manage is still decreasing (Ikhwan, 2017a).
Furthermore, research on guided inquiry approaches has been widely implemented
abroad, but it still underdeveloped in the country. The lack of research on this matter is
particularly reluctant due to the number of 233, 365 teachers in primary schools and
181, 975 teachers in secondary schools in the national education system in 2015 (Book
of Education Statistics Malaysia, 2015). Hence, studies on the implementation of this
approach to teachers need to be implemented more specifically in terms of knowledge
and skills in managing the implementation of guided inquiry approaches in the teaching
and learning of the aqidah, so that teachers can make it as a guideline to
implementation more attractive, practical, conducive approach etc (Ikhwan, 2017b);
(Wahyudi & Huda, 2019).
Also, guided inquiry approaches need to be applied in the Islamic Education subject of
Aqidah. This is further explained by Irfan & Sajap (2012) that this subject requires a
high level of interaction between teachers, students, the contents of education, and so
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on. According to Ahmad Yunus & AB. Halim Tamuri (2010), Aqidah not only requires
a good understanding but also need to have an evident appreciation and away from
doubt and suspicion.
Furthermore, nowadays world phenomenon has involved particularly threats to Muslim
youth like the threats of Western thought that could ruin their Aqidah if not kept away.
The guided inquiry approach in the teaching and learning process is one of the major
initiatives in educational institutions to ensure students understand and appreciate the
lessons of the Aqidah as a guide and fortress for them to meet those challenges. As a
result, teachers play a significant role in guiding students to enhance critical thinking,
creativity and effectiveness. If such approaches are not addressed and properly
implemented, they can have less effective implications for student achievement.
Therefore, it can be concluded that knowledge and management skills have positive
implications and quality towards the achievement of the students (Noh, 2019). Hence,
this study should be conducted to determine whether teachers can link their knowledge,
skills and values in their teaching process or otherwise. Based on the phenomenon, the
objective of the study is to identify the aspects of knowledge and management skills,
especially the Islamic Education teachers to implement the guided inquiry approach in
Aqidah (Ikhwan, 2018). The author also examines the relation between the two aspects
of knowledge and management skills towards the implementation of the guided inquiry
approach in Aqidah.
II.

LITERATURE REVIEW
The Concept of Guided Inquiry Approach
The guided inquiry approach involves teachers as facilitators and students active
throughout the teaching and learning process. This approach also works well in
primary and secondary schools as it includes teachers who guide students throughout
the learning while students are given the opportunity to explore and find solutions to
the questions raised by teachers. This process can be built critical, creative and
innovative student thinking skills (Ismail, 2001; Awg Kasmurie, 2011; Dwi Susanti,
2014; Irfan & Sajap, 2014). Thus, the cognitive process or critical thinking attained by
the student is the result of the learning process (Dwi Susanti, 2014).
The guided inquiry approach can be linked to several theories like Piaget Mental
Development Theory and Constructivism Theory. First of all, Piaget's mental
development theory has important implications for teaching and learning in the
classroom. This theory has important implications in teaching and learning in the
school. The stage of development in this theory was involved for middle school
students aged 12 to 18 years old or better known as concrete and formal operations. At
this level, students will gain an understanding of a concept if allowed to get real
experience. At this stage, students need to be given practical examples when teaching
and should look and manipulate an object first. Then students will be able to solve a
problem by trying and seeing their effects (Joyce & Weil, 1986; Woolfolk, 1995).
In contrast to the level of actual operation, the formal level of services involves a
higher level of student thinking. Students at this level can understand an abstract
concept and not rely solely on evident. They can solve problems and think of strategies
to solve a problem (Joyce & Weil, 1986; Woolfolk, 1995). This means that the students
at this level are most appropriate to use a guided inquiry approach in learning a subject
DOI: https://doi.org/10.35723/ajie.v3i2.76

129

Al-Hayat: Journal of Islamic Education (AJIE)
e-ISSN: 2599-3046 (online) | Volume 3, Issue 2 | July - December 2019
p-ISSN: 2657-1781 (print)

where the teacher serves as a facilitator while the student takes the initiative in finding
answers and conclusions based on the questions given by the teacher. It is also
supported by Mazlyana (2011) and adds that individuals can respond to their
surroundings through two mechanisms like adaptation and organisation.
Constructivism theory gives the idea that learning is an active process in which
students built new ideas as a result of their existing knowledge. Students are
encouraged to ask questions and explore culture in the form of inquiries or studies, set
strategies to ensure the accuracy of research information can be achieved, make
hypotheses and results based on cognitive structures that can give meaning to such
details (Brunner, 1996). This method provides more emphasis to students than teachers.
Hence, it can help students build self-esteem in solving things. This statement was also
agreed by Norliza et al.al (2013) and Hasnuddin et al. (2015), which support
constructivism theory as a practical approach to enhancing student understanding.
Also, students will be able to develop self-understanding by adapting themselves to
new information with existing ones.
As a teacher, the emphasis on knowledge is inherently inseparable in itself as it is the
primary basis for teachers to carry out good teaching and learning. According to
Ahmad Yunus & AB. Halim (2010); Azizi Yahaya & Rosnani (2010); Zalipah (2011);
AB. Halim et al. (2012), teachers need to have complete knowledge and understanding
of the content of the lessons taught to enable them to deliver the knowledge that
requires a transformation of the teacher's knowledge into a form that is easily
understood by students. Therefore, teachers need to have extensive knowledge about
the content of the lesson taught as a preparation for the teaching process as well as the
questions of their students to become a good teaching staff and to create an effective
learning environment (Ahmad Yunus & Ab. Halim, 2010; Azizi Yahya & Rosnani,
2010).
Other than knowledge aspect, the aspect of managing skills should also need to be
emphasised when handling the activities of inquiry approaches in teaching and
learning. This aspect of managing skills should be emphasized by teachers in managing
or conducting the teaching and learning process. It's asserted by Issac (2009), Ab.
Halim & Mohamad Khairul (2010); Ab. Halim et al. (2012); Azizi Yahya & Rosnani,
2010, Raedah (2013) and Anuar Ahmad & Nelson Jinggan (2015) that teachers not
only need knowledge but they should be wise in selecting appropriate method,
strategies, approaches to the students to achieve excellence in studies and motivate in
education.
AB. Halim & Mohamad Khairul (2010) adding that effective teachers are possess
teaching skill where they link knowledge, expertise and value in their teaching process.
Based on the scope of the review that is about inquiry approach in Akidah’s Chapter,
then teachers should also have the knowledge and skills to implement appropriate
teaching skills with students like thinking about applying the approach guided inquiry
so that students can understand a topic concerning faith presented better (Ahmad
Yunus & AB. Halim, 2010).
According to Raedah (2013), explained that teacher management for teaching and
learning including several steps such as preparing a work plan, determining objectives
and learning outcomes, finding resources for teaching and learning, planning and
implementing effective teaching and learning methods (Suriadi Samsuri, Mursidin,
2018); (Umar Sidiq, 2018). These aspects can be found in the daily lesson plan book

DOI: https://doi.org/10.35723/ajie.v3i2.76

Knowledge and Learning Teachers Toward The Implementation… – Haslina Abdullah, at all 130

(RPH) teachers in schools as a guide for teachers and help them carry it out smoothly
(Muar District Education Office, 2015).
Among the examples of the study were quantitative studies that involved knowledge,
understanding and the practice of applying the inquiry approach by secondary school
teachers and found that the results of the study were moderate (Mohd Rozi, 2006;
Syahruzaman, 2010). In addition, past research there explained that teachers are less
skilled in providing teaching and learning effective due to the non-assignment
according to their option, the period of time to undertake education, less skill build
timetable and lack of equipment, teaching aids, motivational factors, environment, time
management, support the school and so on (Issac, 2009; Raedah, 2013). Similarly,
qualitative studies by Thangavelo et al. (2003) showing that the trainee teacher unable
to apply the inquiry approach in Science teaching due to lack of skill in question and
facilitator. In summary, studies on knowledge and skills in managing teachers towards
the implementation of guided inquiry approaches for Islamic Education subjects are
still lacking (Sulaiman, 2019). Furthermore, studies that involve the scope of the
Akidah have not yet been implemented. Therefore, this study is essential to be carried
out to determine whether the knowledge and skills of the teachers of Islamic Education
are at a reasonable level otherwise.
Overall, the knowledge and teaching skills need to use appropriate methods to the
problem of student learning that related aspect and influence the quality or
effectiveness in teaching. This is in line with the statement by Abdul Rahim et al.
(2007) and AB. Halim & Mohamad Khairul (2010) that effective teachers are who
have the skills to teach where they link the knowledge, skills and values in the form.
Therefore, teachers need to be focused on the aspects of the knowledge and skills to
manage to ensure the implementation of the guided inquiry approach in the chapter of
Akidah that can understandable, reliable and appreciated clearly without any doubt.
III.

METHOD
The findings obtained based on the chosen method while the design was determined
according to the purpose of the study (Chua, 2011). The design of the study should be
chosen precisely because it is probably the result of the survey will be incorrect if the
selected model is inappropriate. This will have negative implications for the next
researcher to chose the survey as the study design because it is appropriate and has the
potential to obtain useful research findings.
Based on this study, targeted populations are Islamic Education teachers who teach in
high schools, especially Petaling Utama district. They are teachers of Islamic
Education subjects who are involved with the implementation of teaching and learning
for the guided inquiry approach in the chapter of the Akidah. Therefore, the researcher
found that the total population of the study was 150 teachers. The sampling schedule
by Krejcie and Morgan (1970) indicated that the sample required for the population
number 150 was 108.

IV.

FINDINGS AND DISCUSSION
This study involved as many as 108 Islamic Education teachers in Petaling Utama
District. Demographic respondents profile can be described in detail as table 1. Table 1
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shows that as many as 32 people male teachers (29.6%) while female teachers are 76
people (70.4%).
Table 1
Demography Respondents
Demography
Gender
Male
Female

Frequency

Percentage (%)

32
76

29.6 %
70.4 %

Descriptive analysis involving mean and standard deviation was conducted to
determine the level of teachers knowledge about the guided inquiry approach in the
course of Akidah. The descriptive analysis is shown in table 2.
Table 2
Level of Teachers knowledge on Guided Inquiry
in the chapter of the Aqidah
No
1
2
3
4
5
6
7

8

9
10

11

12

Item
I know the meaning of the teaching method
of inquiry and guided inquiry approach
I have received exposure on inquiry
teaching and guided inquiry approaches
I know the aims and advantages of
implementing a guided inquiry approach
I know about mastering guided inquiry
approaches
I know about learning guided inquiry
approaches
I have the skill in handling an
inquiry approach guided in school

Mean
3.94

SP
0.940

Level
High

3.81

1.054

High

3.92

0.918

High

3.30

1.052

Moderate

3.59

0.977

Moderate

3.70

1.007

High

I know using an inquiry model to improve
the teaching and learning process of the
Akidah
I use various strategies in social
interactions to improve the inquiry
approach to the operation of teaching and
learning
I give a clear explanation to the students on
the guided inquiry approach
Through a guided inquiry approach I was
able to identify the relevance of finding
answers to curriculum objectives
I know to plan the learning activities that
relate the guided inquiry approach in the
classroom
I can improve my assumptions and analyse
among students.
Total Mean

3.65

0.940

Moderate

3.84

0.898

High

3.71

0.986

High

3.76

0.885

High

3.84

0.898

High

3.89

0.890

High

3.75

0.953

High

Table 2 shows the mean score for teacher knowledge on inquiry approach guided in
Akidah. The findings show that there are three items which have moderate meanwhile
nine things have a high mean level. The issue with the highest mean value is "I know
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the meaning of inquiry teaching method and guided questionnaire approach" with
mean value (3.94) and standard deviation (0.940). On the other hand, the item with the
lowest mean value is the item "The knowledge I gained at the University or the College
was sufficient to help me implement the guided inquiry approach" with mean value
(3.30) and standard deviation (1.052). Overall, the findings of each item have shown
that the level of teacher knowledge on the guided inquiry approach in the chapter of
Akidah is at a reasonable level. This is because the overall meanings as shown in this
table show that the knowledge aspect of Islamic Education teachers on the guided
inquiry approach in the chapter of the Akidah is at a high level with a mean (3.75) and
(0.953).
Descriptive analysis involving mean and standard deviation was carried out to
determine the level of teacher's skill in managing the activities of the guided inquiry
approach in the chapter of the Cause. Descriptive analysis results can be illustrated in
Table 3 below.
Table 3
Teacher Skills Managing the Guided Inquiry
Approach Activity In Aqidah
No.
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15

Items

Mean

Conducts inquiry learning activities of
Aqidah.
Time
management
while
performing
operations in Aqidah.
Learning atmosphere of the inquiry
throughout the learning session
Starting questions with gradual and
straightforward questions too hard questions.
Applying and encouraging critical thinking
skills among students.
Give feedback to student inquiry results
Give specific and clear instructions
Skills and creativity manage the teaching
materials and learning of Aqidaheffectively
Determine how to approach guided inquiries
according to student diversity
Guiding students using the right source and
information,
Guiding students as long as guided inquiry
approaches.
Encourage students to give an explanation
and guide students to make choices
Develop a guided inquiry study by providing
questions about Aqidah.
Manage skills in group work based on guided
inquiry learning activities.
Guide student does the reflection about
Aqidahthat they were learning.
Total

3.94

Standard
Deviation
0.795

3.84

0.738

High

3.98

0.697

High

4.20

0.652

High

4.17

0.555

High

4.27
4.29
4.08

0.650
0.684
0.643

High
High
High

3.87

0.671

High

4.16

0.738

High

4.17

0.649

High

4.21

0.684

High

4.13

0.657

High

4.07

0.693

High

4.12

0.733

High

4.10

0.683

High

Level
High

Table 3 shows mean score about teachers skills towards implementation inquiry
approach in Aqidah. Based on the table, it shows that all items related to the Islamic
Education teacher's expertise in managing the implementation of the guided inquiry
approach based on Aqidah at a high level. An issue with the highest mean is about
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"Provide specific and clear instructions" mean (4.29) and standard deviation (0.684),
while items with the lowest mean are items "Time management while performing
internal activities about Aqidah"mean (3.84) and standard deviation (0.738). Overall,
its show that teachers skills towards implementation inquiry guided approach at a high
level mean (4.10) and standard deviation (0.683). Through the descriptive, its
appearance that teacher skills in Islamic education at Petaling Utama District in
managing implementation inquiry approach in Aqidah at a reasonable and satisfactory
level.
In addition to descriptive analysis, the inferential analysis was also conducted to
determine and assess the strength of the relationship between knowledge and teacher's
skill in managing the implementation of a guided inquiry approach in the chapter of the
Cause. The Spearman correlation test was conducted on both of these aspects, and the
results of the tests can be described as in Table 4.2 below.
Table 4
Relationship Between Knowledge and Skills Managing Teachers on The
Implementation of Guided Inquiry Approach
Teachers knowledge about the
guided inquiry approach
r
p
Managing Skills on the Implementation
0.529**
0.000
of Guided Inquiry Approach.
**Significant at 0.01 (2 ways)
Based on Table 4, it is shown that Spearman's correlation analysis has been conducted
to identify the relationship between the teacher's knowledge aspect to the guided
inquiry approach in Aqidah with the skill of managing the implementation of the
guided inquiry approach based on Aqidah. Test results have found that both aspects
have significant relationships with moderate positive levels. The result of the analysis
shows that the value (p) is 0.000. Based on the considerable correlation test (0.01), it is
found that the amount (p) is smaller than the significant level value (p <α). This means
that the correlation test finds that the null hypothesis is rejected. Therefore, the findings
reveal that there is a significant relationship between the teacher's knowledge of the
guided inquiry approach in Aqidahand the skill of the teacher to manage the
implementation of the guided inquiry approach in Aqidah with r = 0.529 and sig =
0.000. In conclusion, the results of the analysis have shown that there is a moderate
positive relationship and this means that the strength of the relationship between
aspects of teacher knowledge affects the issue of managing the implementation of the
guided inquiry approach in Aqidahis the strength of moderate relationships.
This study is related to the knowledge and skills of Islamic Education teachers in
secondary schools. Overall, the findings explain that the level of expertise and the level
of skill in managing the teachers towards the implementation of the guided inquiry
approach are at a high level. Also, studies have shown that these two aspects have a
moderate positive relationship strength. This means that Islamic Education teachers
have no problem in implementing guided inquiry approaches in teaching and learning
Aqidah.
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According to Thangavelo et al. (2003), Mohd Rozi (2006) and Syahruzaman (2010)
who study the knowledge and skills of inquiry implementation from teacher
perspective as a result only moderate. The findings show that 21st-century teachers are
increasingly receiving guided inquiry approaches in teaching and learning in the
classroom. Thus, researchers think that guided inquiry approaches become an
increasingly important approach to applying to improve student thinking and
achievement skills. The contradiction of this study can also be attributed to the wideranging teachers' knowledge, strong management skills and a more engaging teaching
and learning environment to learn.
Nowadays knowledge by the teacher is more widespread as well as the teacher's ability
to handle the implementation of the method that is appropriate to the problem of
student learning is the interrelated aspect and the influence on the quality or
effectiveness of teacher teaching. This is in line with Ab's reality. Halim & Mohamad
Khairul (2010) that effective teachers are teachers with teaching skills in which they
connect knowledge, skills and values in their teaching process.
Teachers should also have the knowledge and skills to carry out appropriate teaching
with students' thinking skills to understand the subject of Aqidahpresented (Ahmad
Yunus & Ab. Halim, 2010). In the context of Islamic Education, management should
focus on the skills aspect of managing the activities of guided inquiry approaches.
Also, Islamic Education teachers also need to emphasize the elements of knowledge
and understanding of the content of the teaching they wish to convey. This is to prevent
boredom, misconcerns, misunderstandings, misuse, etc. throughout the teaching and
learning process. It is agreed by Syahruzaman (2010) that the teacher who is acting as a
guide should monitor during this guided inquiry activity. This action is essential to
ensure that students are not disappointed or bored if they do not get the correct answer
from the study conducted as well as guide the students so that the research undertaken
by them does not exclude from the original purpose of the study.
Knowledge and skills such as managing and teaching using appropriate methods based
on student learning problems are interrelated and influencing the quality or
effectiveness the teaching. Each teacher needs to make improvements such as ensuring
that they are giving good knowledge and management skills as counsellors to students
who are still at concrete and formal level as described in Piaget's cognitive
development theory and constructivism theory (Joyce & Weil, 1986; Woolfolk, 1995;
Mazlyana, 2011). This is to ensure that students can achieve the effectiveness of guided
inquiry learning if the teacher is wise to guide students based on their level of
knowledge and excellent management skills.
Many researchers have agreed that inquiry-based learning has a positive impact on
student learning performance (Khairun Nadwa, 2007; Nelly Ezatul, 2012). Therefore,
to achieve the goal, the researcher is concerned that teachers need to be aware and
sensitive in improving their knowledge and managing skills to ensure that students
understand and appreciate the content of the Cause learning and thus increase their
level of achievement based on understanding and appreciation.
Implication and Suggestion
Student-centred learning approaches such as guided inquiry guided approaches are
more capable of improving thinking skills among students to a higher level. In the 21st
century, Islamic Education teacher does not only use the centred teaching approach but
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also needs to improve the knowledge and skills in managing the activities of the guided
inquiry approach in the aqidah.
Also, this study also has other implications such as teachers can encourage students to
think critically about the lessons of the Aqidah by implementing a guided inquiry
approach if they have extensive knowledge and excellent management skills. This
should be emphasised so that students can understand what they are learning. Although
the findings have shown that the level of knowledge and skills in managing the teacher
is at a high level, it needs to be further enhanced by preparations before starting the
activity of the guided inquiry approach.
Based on the findings of the study, the researcher proposes several further studies that
can be implemented in the future such as selecting survey respondents with a broader
scope of districts such as state or country level to see the overall effectiveness and gain
a real picture of the tendency of Islamic Education teachers based on knowledge and
management skills. Furthermore, further studies can be conducted by emphasising
other aspects or constructs such as teacher's opinion, level of concern, motivation,
willingness, attitude, constraints and more about the study of the guided inquiry
approach in Aqidah.
Other dimensions can also be further developed, such as studying the involvement of
pupils or their perceptions about the implementation of a guided inquiry approach in
Aqidah. The next proposed study proposal is expected to be a qualitative study to be
conducted to obtain more detailed information to see the pattern of behaviour of
Islamic Education teachers and pupils while undergoing guided inquiry approaches
whether through interviews or observations within the classroom.
V.

CONCLUSION
In conclusion, the study conducted to examine the level of knowledge and skills of
managing the Islamic Education teachers in applying the guided inquiry approach in
aqidah at a high level, but both aspects have a good relationship strength that is
moderately positive. However, there are still some teachers who lack knowledge and
skills related to the implementation of this guided inquiry approach. Teachers should
play an essential role in training students towards critical thinking, understanding and
appreciating the Islamic faith more firmly. If the Islamic Education teacher can master
the knowledge and skills to handle the activities of the aqidah inquiry approach
effectively, then they can create an impact on student learning and then succeed in
produce more young believers, devout, righteous and victorious in the world and
hereafter. Therefore, guided inquiry approaches need to be implemented in teaching
and learning nowadays as this student-centred approach encourages students to think
critically on questions related to the aqidah. While teachers should act as guides
throughout the study, need to increase initiatives such as guiding and strengthening the
faith of young people who are increasingly threatened with secular, liberal and more
influential.

DOI: https://doi.org/10.35723/ajie.v3i2.76

Knowledge and Learning Teachers Toward The Implementation… – Haslina Abdullah, at all 136

VI.

REFERENCES
[1]

Ab. Halim Tamuri, Muhamad Faiz Ismail & Kamarul Azmi Jasmi. 2012.
Komponen asas untuk latihan guru pendidikan Islam. Global Journal AlThaqafah (GJAT). 2: 53-63.

[2]

Ab. Halim Tamuri & Mohamad Khairul Azman Ajuhary. 2010. Amalan
pengajaran guru pendidikan Islam berkesan berteraskan konsep mu’allim.
Journal of Islamic and Arabic Education. 2: 43-56.

[3]

Ahmad Yunus Kasim & Ab. Halim Tamuri. 2010. Pengetahuan pedagogikal
kandungan (PPK) pengajaran akidah: kajian kes guru cemerlang pendidikan
Islam. Journal of Islamic and Arabic Education. 2: 13-30.

[4]

Anuar Ahmad & Nelson Jinggan. 2015. Pengaruh kompetensi kemahiran guru
dalam pengajaran terhadap pencapaian akademik pelajar dalam mata pelajaran
sejarah. Jurnal Kurikulum & Pengajaran Asia Pasifik. 3: 1-11.

[5]

Awg Kasmurie Awg Kitot. 2011. Keberkesanan pengajaran inkuiri dalam
meningkatkan pemikiran kritis dan pencapaian pelajar dalam mata pelajaran
sejarah. Tesis Sarjana, Fakulti Pendidikan, Universiti Kebangsaan Malaysia.

[6]

Azizi Yahaya & Rosnani Mohd Nor. 2010. Keberkesanan pengajaran dan
pembelajaran di kalangan guru matapelajaran teknikal. Fakulti Pendidikan,
Universiti Teknologi Malaysia.

[7]

Brunner, J., 1996. Towards a theory of instruction. Cambridge: Harvard
University Press.

[8]

Buku Perangkaan Pendidikan Malaysia 2015. 2015. Bahagian Perancangan dan
Penyelidikan Dasar Pendidikan Kementerian Pendidikan Malaysia. Malaysia:
Putrajaya.

[9]

Chua Yan Piaw. 2011. Kaedah dan statistik penyelidikan. Ed Ke-2. Malaysia:
Mac Graw Hill Companies.

[10] Dayang Aidah Haji Jalin. 2015. Tahap kesediaan penggunaan pendekatan
pembelajaran masteri dalam kalangan guru-guru kesusasteraan sekolah
menengah kerajaan di Brunei Darussalam. Tesis Sarjana, Fakulti Pendidikan,
Universiti Kebangsaan Malaysia.
[11] Dobbins, K. 2009. Teacher Creativity Within The Current Education System.
The Case Study of The Perceptions of Primary Teachers. Education.
International Journal of Primary, Elementary and Early Years Education. 313.
[12] Guilford, J. P., & Fruchter, B. (1978). Fundamental statistics in psychology
and education, Ed. Ke-6. Tokyo: McGraw Hill Kogakusha Ltd.
[13] Habib Mat Som & Syed Kamaruzaman Syed Ali. 2011. Komitmen guru dalam
pelaksanaan kurikulum dan inovasi berkesan. Jurnal Masalah Pendidikan. 34:
99-119.
[14] Hasnuddin Ab Rahman, Norfaizuryana Zainal, Nor Azzaharaton Ab Karim.
2015. Keberkesanan penggunaan ICT di dalam pengajaran dan pembelajaran
pendidikan Islam bagi sekolah kebangsaan Desa Pandan Kuala Lumpur.
Prosiding Teknologi Maklumat & Sosial 2015, hlm. 238-252.

DOI: https://doi.org/10.35723/ajie.v3i2.76

137

Al-Hayat: Journal of Islamic Education (AJIE)
e-ISSN: 2599-3046 (online) | Volume 3, Issue 2 | July - December 2019
p-ISSN: 2657-1781 (print)

[15] Irfan Naufal Umar & Sajap Maswan. 2012. Aplikasi pendekatan inkuiri dalam
persekitaran pembelajaran berasaskan web. Universiti Sains Malaysia.
[16] Ishak bin Baba. 2009. Keberkesanan pengajaran dan pembelajaran dan
kaitannya terhadap prestasi akademik pelajar UTHM. Tesis Dr. Fal, Fakulti
Pendidikan, Universiti Tun Hussein Onn Malaysia.
[17] Ismail. 2001. Kesan Kaedah Penyelesaian Masalah Pengajaran Akidah
terhadap Peningkatan Kemahiran Berfikir Kritis di kalangan Pelajar Tingkatan
Empat. Tesis Dr. Fal, Fakulti Pendidikan, Universiti Malaya.
[18] Jamil Ahmad. 2002. Pemupukan budaya penyelidikan dikalangan guru
sekolah: satu penilaian. Tesis Ijazah Kedoktoran. Fakulti Pendidikan,
Universiti Kebangsaan Malaysia.
[19] Joyce, B., Weil, M. Showers, B. 1992. Models of Teaching. Boston: Allyn &
Bacon.
[20] Khairun Nadwa Md Ahir. 2007. Kesan pembelajaran berasaskan inkuiri (PBI)
melalui web terhadap prestasi dan persepsi pelajar dalam mata pelajaran Fizik
peringkat Universiti. Tesis Sarjana. Universiti Sains Malaysia.
[21] Krejcie, R. V & Morgan, D.W. 1970. Determining sample size for research
activities. Educational and Psychological Measurement. 30 (607-610).
[22] Mazlyana binti Buhari. 2010. Hubungan antara tahap keberkesanan pendidikan
Islam dengan personaliti Islamik Pelajar. Tesis Sarjana. Fakulti Pendidikan,
Universiti Teknologi Malaysia.
[23] Mohamad Najib Abdul Ghafar. 1999.Penyelidikan pendidikan.Penerbit UTM,
Skudai, Johor Bahru
[24] Mohd Ismail Mustari, Kamarul Azmi Jasmi, Azhar Muhammad & Rahmah
Yahya. 2012. Model pengajaran dan pembelajaran bahasa Arab. Fakulti
Tamadun Islam, Universiti Teknologi Malaysia.
[25] Mohd Rozi bin Ibrahim. 2006. Pelaksanaan pengajaran dan pembelajaran
kemahiran berfikir dalam kaedah inkuiri – penemuan sejarah dari perspektif
guru. Tesis Sarjana, Fakulti Pendidikan, Universiti Kebangsaan Malaysia.
[26] Nelly Ezatul Fazlina Md Sah. 2012. Kesan pembelajaran berasaskan inkuiri
bagi subjek Matematik. Tesis Sarjana. Fakulti Pendidikan Teknikal dan
Vokasional, Universiti Tun Hussein Onn Malaysia.
[27] Nor’ Aidah Nordin. 2016. Perbandingan pengetahuan dan kemahiran kaedah
inkuiri guru sains dalam pelaksanaan lesson study. Tesis Sarjana, Fakulti
Pendidikan, Universiti Kebangsaan Malaysia.
[28] Noraini Idris. 2013. Penyelidikan dalam pendidikan. Malaysia: Mac Graw Hill
Companies.
[29] Norliza Hussin, Mohamad Sattar Rasul, Roseamnah Abd. Rauf. 2013.
Penggunaan laman web sebagai transformasi dalam pengajaran dan
pembelajaran Pendidikan Islam. The Online Journal of Islamic Education. 1
(2): 58-73.
[30] Pallant, J. 2007. SPSS Survival Manual: a step by step guide to data analysis
using SPSS. Australia: Allen & Unwin.
DOI: https://doi.org/10.35723/ajie.v3i2.76

Knowledge and Learning Teachers Toward The Implementation… – Haslina Abdullah, at all 138

[31] Pejabat Pendidikan Daerah Muar. 2015. Panduan Penulisan Rancangan
Pengajaran Harian.
[32] Raedah Md Amin. 2013. Pengurusan pengajaran dan pembelajaran sekolah
rendah di zon bandar daerah Kota Tinggi. Tesis Sarjana, Fakulti Pendidikan,
Universiti Teknologi Malaysia.
[33] Sapie Sabilan, Mohamad Fuad Ishak, Mohd Kamal Din @ Nasirudin,
Rekkeman Kusut. 2016. Tahap pelaksanaan pendekatan, strategi, kaedah dan
teknik pengajaran dan pembelajaran dalam latihan mengajar menurut persepsi
guru-guru pelatih fakulti pendidikan KUIS: satu tinjauan awal. Jurnal
Pendidikan KUIS. Hlmn 88-97.
[34] Syahruzaman bin Kamarudin. 2010. Pelaksanaan dan penguasaan pendekatan
inkuiri di sekolah berasrama penuh (SBP). Universiti Teknologi Malaysia.
[35] Susanti, T. D. 2014. Penerapan metode inkuiri terbimbing untuk meningkatkan
hasil belajar fisika siswa kelas viii.6 pada konsep bunyi di SMP Negeri 3 Kota
Bengkulu. Fakultas Keguruan dan Ilmu Pengetahuan Alam, Universitas
Bengkulu.
[36] Thangavelo Marimuthu, Azman Jusoh dan Rodziah Ismail. 2003. Amalan dan
Masalah Pelaksanaan Strategi Inkuiri-Penemuan di kalangan pelatih Sains
Semasa Praktikum: Satu Kajian Kes. Maktab Perguruan Sultan Abdul Halim.
Kedah.
[37] Vitaningtyas, T. 2016. Pengetahuan, kemahiran pelaksanaan dan sikap
terhadap konsep muaddib dalam kalangan guru pendidikan Islam di daerah
Bangil Indonesia. Tesis Sarjana. Fakulti Pendidikan, Universiti Kebangsaan
Malaysia.
[38] Woolfolk, A. E. 1995. Educational psychology. Ed Ke-6. Boston: Allyn &
Bacon.
[39] Zalipah Zakaria. 2011. Pengetahuan pedagogi isi kandungan (PPIK) guru
biologi permulaan dan berpengalaman: satu kajian kes. Tesis Sarjana. Fakulti
Sains dan Matematik, Universiti Pendidikan Sultan Idris.
[40] Ikhwan, A. (2013). Pengembangan Kurikulum Pendidikan Agama Islam (PAI).
Malang: Insan Cita Press dan STAIM Tulungagung.
[41] Ikhwan, A. (2017a). Development Of Quality Management Islamic Education
In Islamic Boarding School (Case Study Madrasah Aliyah Ash Sholihin). AlHayat: Journal of Islamic Education, 1(1), 117. Retrieved from
http://alhayat.or.id/index.php/alhayat/article/view/7
[42] Ikhwan, A. (2017b). Metode Simulasi Pembelajaran dalam Perspektif Islam.
Istawa:
Jurnal
Pendidikan
Islam,
2(2),
1–34.
https://doi.org/10.24269/ijpi.v2i2.623
[43] Ikhwan, A. (2018). Management of Learning Assesment Using Curriculum
2013 (Case Study in Islamic Primary School (MI) Muhammadiyah 5 Wonoasri
Ponorogo - East Java - Indonesia). MUADDIB: Studi Kependidikan Dan
Keislaman, 08(02), 108–123. https://doi.org/10.24269/muaddib.v8i2.1422

DOI: https://doi.org/10.35723/ajie.v3i2.76

139

Al-Hayat: Journal of Islamic Education (AJIE)
e-ISSN: 2599-3046 (online) | Volume 3, Issue 2 | July - December 2019
p-ISSN: 2657-1781 (print)

[44] Jaelani, D. I. (2018). Manajemen Public Relations (Humas) Pendidikan Islam:
Kajian Tematik Al Quran dan Hadits. Istawa: Jurnal Pendidikan Islam, 3(2),
57–96. https://doi.org/10.24269/ijpi.v3i2.1501
[45] Jauhari, M. I. (2017). Epistemological Framework of Islamic Education
Science. Al-Hayat: Journal of Islamic Education, 01(01), 1–15.
https://doi.org/10.24269/ijpi.v3i2.1511
[46] Noh, M. A. C. (2019). Strategic Management of Quranic Recitation Teaching
Among Primary School Teachers in Malaysia. Al-Hayat: Journal of Islamic
Education, 3(1), 1–8.
[47] Sulaiman. (2019). Implementation of Student’s Rules on Punishment In
Islamic Perspective. Al-Hayat: Journal of Islamic Education, 3(1), 9–19.
[48] Suriadi Samsuri, Mursidin, M. (2018). Character Education Based on Gender
Justice in The Islamic Perspective. Al-Hayat: Journal of Islamic Education,
2(2),
202–212.
Retrieved
from
http://alhayat.or.id/index.php/alhayat/article/view/26
[49] Umar Sidiq, L. I. (2018). Inclusive Curriculum Education Modification
Management (Case Study at Ponorogo National Immersion Primary School).
Al-Hayat: Journal of Islamic Education, 02(02), 1–11.
[50] Wahyudi, A., & Huda, M. (2019). Internalization of Islamic Values for
Students with Special Needs in Special School Education Institutions ( SLB ).
Al-Hayat:
Journal
of
Islamic
Education,
3(1),
90–97.
https://doi.org/https://doi.org/10.35723/ajie.v3i1.55

DOI: https://doi.org/10.35723/ajie.v3i2.76

